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Introduction  
 
This note reports the views of planners from around the world as to needs and priorities for 
the development of planning skills and research in their countries.  It summarises and 
analyses responses to the Global Planners’ Network’s Self Diagnostic Tool which was 
launched in March 2008 and completed by around 1500 planners from over 100 different 
countries.  
 
The Self Diagnostic Tool and information about it is available at:  http://tinyurl.com/2gbffk 
Responses to it provide a wealth of unique information about the way that planners 
throughout the world perceive their task and the priorities that they face for increasing 
capacity to plan human settlements.  
 
Here we describe information from practitioners & educators to get a handle on the range 
of priority training and research areas, focusing on the following areas: 

• Priorities in general for planning 
• Action items for international help 
• Types of skills identified as priorities 

 
To illustrate particular themes, the note includes some selected comments from individual 
respondents. These comments provide only an example of a far richer seam of evidence 
that the SDT has compiled. 
  

http://tinyurl.com/2gbffk


Responses from Training and Research Institutions 
 
There was a strong response from Training & Research Institutions in Developing 
Countries compared, for example, with private sector planning practitioners. These 
responses examined how to use education to get strengthen planning capacity in these 
countries and this note focuses on these responses. 
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 Government Institution Training Private NGO Total 

Percent 39% 13% 19% 22% 7%  

Count 497 159 242 283 87 1268 

 
Respondents representing Training Institutions shared the same broad concerns as 
‘planner practitioners’. One of the first questions asked “What are the main challenges for 
planners in your country”. All answers were codified into broad categories which allow 
comparison of concerns. We note that planners who work in education or research identify 
the same range of issues as those in non-training sector.  
 

  Education & Research Non-training sector All types of planners 

The Natural Environment 13% 14% 14% 

The spatial implications of development 26% 27% 27% 

Accommodating social & economic pressures 22% 19% 19% 

Resourcing & delivering development 14% 15% 15% 

Improving planning systems 25% 25% 25% 

Base 276 1030 1306 
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SECTION2: PRIORITY AREAS FOR SKILLS DEVELOPMENT 
 
The Self Diagnostic Tool asked all respondents about the use of different Planning 
Skills in their countries. 
 

“Are these skills well used?” 

 
Scores are given on a scale of 1 to 6, where 1 is “not used at all well” and six is “very well 
used”. Scores for each skill have also been converted into a percentage for clarity; 100% 
is the best possible score and 0% the worst possible score for a skill. They are shown as 
grouped averages for developed and developed countries, using the UN convention. 
 
 
Average scores for skill use, by UN categories (developed/developing) 

 

 
Developed 
Countries 

Developing 
Countries All countries 

 

 Score % Score % Score % 
Land-use, zoning and control 4.5 69% 3.6 52% 4.0 61% 

Project planning 4.0 59% 3.8 55% 3.9 57% 
Project Management 3.7 53% 3.5 51% 3.6 52% 

Urban design 3.8 55% 3.4 48% 3.6 51% 
Developing visions for the future 3.8 56% 3.3 47% 3.6 51% 

Economic development 3.6 53% 3.4 47% 3.5 50% 
Managing the natural environment 3.8 57% 3.0 40% 3.4 48% 

Working with communities 3.6 52% 3.1 42% 3.3 47% 
Negotiation, mediation and conflict resolution 3.7 53% 2.9 39% 3.3 46% 

Building and sustaining partnerships 3.3 46% 2.7 35% 3.0 40% 
Monitoring & evaluation of projects 3.2 43% 2.9 37% 3.0 40% 

Regional monitoring & surveys 3.3 46% 2.7 35% 3.0 40% 
Disaster resilience planning 3.0 39% 2.8 37% 2.9 38% 

Base  210  231  441 



Taking the midpoint of the scale at 4.5 or 50%, the figures given indicate: 

 
us skills 

 Skills well used (over 50%) in developed and developing countries 
• Project planning
• Land use and zoning 
• Project management  

 Skills not well used (under 50%) in developed and developing countries 
• Building and sustaining partnerships 
• Monitoring & evaluation of projects 
• Regional monitoring & surveys 
• Disaster resilience planning 

 Skills well used in developed countries 
• Urban design 
• Developing visions for the future 
• Economic development 
• Managing the natural environment 
• Working with communities 
• Negotiation, mediation and conflict resolution 

 
ther skills suggested by planners 
 addition to the listed skills, planners identified three distinct areas of ‘other skills’ that are 

 
he daunting variety of skills that planners n uenced a l by th

and the typ lannin they 
 
As they move through th ner
base.  This represents a huge challenge for them. 
 
Planners constantly require new skills that do not constitute part of their original training
 
One way arni rom o nothe roug elop

 
 High agreement between planners from developed and developing countries about the

relative use of the vario

 

O
In
not well used. These can be summarised as  

 Participatory planning, involving citizens in the processes 
 Monitoring science and technology (including maps/GIS), both for threats to and 
opportunities for development 

 Regional and general standard setting 
 
 
Implications 

T eed is infl  great dea e particular 
environment that they work in e of p g do. 

eir career plan s need constantly to be renewing their skill 

. 

 they can achieve this is by le ng f ne a r th h dev ing 
international networks.    



Training for priority areas 
 
The Self Diagnostic Tool asked respondents about what the priority areas for 

ining were in their countries. tra

Respo ording to the Global Planner Network agenda to 
enhan qua lements, which structures the findings into these 
overar ing p

 duc
 
 duc
 owth 

  ownership 
 
To dis  is available to planners, respondents who 
worked ate the extent to which courses in their 
countr over art shows the extent to which this group 
of resp den ed “a lot” or “completely”. 
 

 
nses have been analysed acc
ce lity of life in human sett
ch riority areas: 

 
Re ing vulnerability to natural disasters 
Creating environmentally-friendly cities 
Re ing new slum formation 
Promoting sustainable economic gr

 Conflict resolution and safer cities 
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Base 114 Planners in the Education Sector – topics covered “a lot” or “completely”. 
 
In the view of these respondents, “promoting sustainable economic growth” and “creat
environmentally-friendly cities” tends to be well covered everywhere, but there are som

otable difference between the views of responden

ing 
e 

ts from developing and developed 

friendly cities” were well 
covered . 
 
Barriers 
 
Respondents perceived various barriers to 
education for these priorities which can be 
summarised as barriers relating to human 
resources, information, culture of educators, 
finances, bureaucracy and politics.  

n
countries as to the extent this applies as well as for some other priorities. Respondents 
rom developing countries are more likely to believe that “reduction of slum formation” is f

well covered, while those from developed countries are more likely to think that  
“promoting sustainable economic growth” and 
“creating environmentally- “There are very few fully trained 

urban planners” Malawi 
“Lack of a mechanism for 

collaboration of planning schools 
within and outside the region” 

Tanzania 
“Lack of experts of above fields” 

Sri Lanka 
“Lack of know-how and related 

personnel/experts/scientists” 
Greece 



 
he theme of low training capacitT y acting as a barrier was very dominant. Planners from 

ese priorities. 
 enough 

sing needs. 

Low
boo
information is also a barrier, including language 
wh
dat  these 
prio

novations and techniques, for example real and 

o skill development. By separating out the 
elements across disciplines, or by generalising the 
skills to a ‘standard’ format, or creating an 
educational ‘elite’ of specialists, they effectively cut 
off students from ‘holistic’ teaching which could 
cover areas that they themselves identify as 
priories. The newness of many subjects means 
there is a natural hurdle tting th nto the 
curricula. The problem is accentuated when 
establishments are dedicated to traditional subject 
matters, or are new themselves. Short courses can 
also be a barrier in that they discourage full 
exploration of some subjects. 
 

 were repeatedly cited. Dominant 
cademic bodies can withhold endorsement for 

hich discourages change or updating 
nowledge. Coordination and sharing of material across sec

t bureaucracy
ities helps ge
hese priorities is lacking in some are

 

every continent talked about the lack of people with the appropriate experience and 
knowledge to teach the skills for th

ome areas were struggling to findS “Access to relevant resources, 
as is 
wed 

frequently to take cognizance of 
changes in various fields/areas” 

Nigeria 
“Lack of availability of data” 

India 

planners at all and felt isolated. Others were 
unable to prioritise the ‘priority areas’ due to high 
work pressure or other pres

information in these are
limited…curricula is not revie

 
 levels of information, teaching materials, 
ks and media is problematic. Access to 

ich ‘blocks’ some teaching materials. Out of 
e information also causes problems as
rities particularly benefit from current “The big obstacle is the very 

general training.” 
l 

rt 
e 

erial” 
UK 

“Emphasis on simply physical 
development e.g. roads network” 

in
current statistical data and forecasting methods. 
 
Some respondents said the very nature of the 
planning education in their country acts as a barrier 

Brazi
“As courses are somewhat sho
there is limited scope to includ

'non-core'…mat
t

Indonesia

“Budget …as much to implement 
the courses as scholarships …and 

investigation” 
Paraguay 

 

to ge em o

Financing is a recurring issue throughout the “Urban planning is not recognized 
socially, thus, is difficult to introduce

themes in the agenda
Argent

 “Planning involves very ma
areas/fields, the coordinatio

between these fields, the 

responses. It relates to provision of education 
materials, payment for teaching staff, and funding 
for students. Other planning topics are given 
preference, especially physical planning aspects. 
Obsolete environmental courses are considered 
adequate substitutes. 
 
The restrictive and entrenching forces of 
officialdom

 
” 

ina 
ny 
n 

sharing of 
 
 

material is an existing hindrance”
China

a
courses, w
k tors is important to planning 

en generally and particularly in these areas, bu
professionals. Public agenda for these prior
necessary cooperation and consensus for t
social cohesion prevents consensus building.
 

 hinders sharing betwe
t them on the curriculum. The 

as. Weak 



Skills for working with excluded people  

nts how skills 

rking with poor an
arned in their country. Firstly they selected from a list of o

n the jo

ese skills.
who ha
 

ed reg

rs who have 

 

 
A priority for the GPN is to address urban poverty and inequality. 
 
The Self Diagnostic Tool asked responde
people are acquired 
 
Respondents described how skills for wo

for working with excluded 

d marginalised people were 
ptions:  le

 
skills are learned…  

…on the job 26% 
…informally 25% 

…academic courses 17% 
…professional training 15% 

…through other means 9% 
Base 102 

 
The most common way of learning these skills was o
 
Next they described the ‘other means’ of learning th
learned through interaction either with other people 
social exclusion, or with experienced professionals. 
 

 Activities organised by community groups 
 Networking with marginalised groups 
 Networking with social science professionals 
 Exchange with administrative bodies in exclud
 Working in regions that are themselves 

‘excluded’ or poor 
 Working abroad in less well off countries 
 Working with specialist organisations 
 Exchange with other planne

On the job Informally Academic courses Professional training Other means

b or informally.  

 They said skills were 
ve experience of poverty and 

ions 

“Lack of leadership and in
in the area” 

Panama 
“Ignorance and lack of vision” 

India 

“As l

Poland 
“The obstacle is that for a normal 

national professional, work with 
 

ent a 

political party, or the charity of the 
churches.” 

Mexico 

centives 

professional experience 
 
 
Barriers 
 
Respondents answers suggest that two things are
required: 

“The persistent problems of 
violence and handling of the 

marginal zones on the part of 
armed groups.” 

Colombia 
ong as planning will be a part 

of architecture, it will always be 
technical house / city building 

school, as in the 1960s” 

 
Understanding of the importance of the
skills

se 

Opportunities to learn them
 
In some countries the lack of interest in the 
subject matter in the first place was a barrier. In 
others there was insufficient political will and 
leadership or deep fissures in society, and 
planners were not motivated to learn these skills, 

 part because of this. In others again, there was 

marginalized sectors looks bad
because it does not repres

source of economic income or 
related to the official welfare or the 

in
no popular backing or culture of acceptance of the 



core value of working with marginalised groups, 
hich discouraged planners from gaining the “Works intensely, does not have the 

time” 
China 

r 
t” 

Ethiopia 
is; 
s” 

Kosovo 
“A packed curriculum already” 

Australia 

w
appropriate skills. We note that these issues exist 
in both hemispheres. 

te experience or skills from 
hich others might learn are lacking in some 

ssessments) precious – meaning that planners 
are in low supply and under a wide variety of 
pressures. Economic or f o
teaching and studying these skills are also in low 
supply.  
 
 
Even where teaching exists there are in some 

stances hurdles for planners w h  skills 

n e 
e 

hat is 
f 

ociety.  

 does exist but barriers such as the 

 b
planning for all groups in society is required and 
trai ught to cover the 

oups.  

 “Planning education is still unde
developmen

 
Personnel with adequa
w

“University of Prishtina in cris
no/limited international network

countries, and planning human resources are (as 
discussed throughout reporting on self-diagnostic 
a

inancial supp rt for 

“Very much abstract and 
theoretical” Planner in South Africa 

 “Although these are taught they are 
not always given sufficient time to 

pply in depth” 
UK 

that a 
 

aren't any writings that will mention 
this.” 

China 
 “Planning education recreates a 
vision borrowed from ‘developed 

tries’ to be applied to formal, 

issues of info

 “The two planning schools in the 
Carib

s

professional plann

in ho wis  gain
that they can really use. Sometimes the location of 
the courses is prohibitive. Sometimes courses do a

not allow time to go into enough depth. Sometimes 
the underlying local issues are not fully grasped or 
forgotten in an attempt to simply ‘transplant’ 
nowledge from other regions instead of (e.g.) 

 “Don't think this is a skill 
planner must possess…really there

k
usi g it as a learning example. In any case, th
supply of opportunities worldwide appears to b
patchy. 
 coun high- income and medium-income 

settlements, and it fails to address 
rmality, poor 

communities, etc.” 
Costa Rica 

bean…both put emphasis on 
kills for dealing with poor and 

marginalised groups…most 
ers in Barbados 

have been trained 
in…[abroad]…but have gained 

experience on the job” 
Barbados 

Implications 
 
W ea torking with excluded people is a skill ar
not well embedded and there are a number o
reasons for this, that primarily surround an 
acceptance of it is a priority within the wider 
s
 

ducationE
status of the subject matter and the location of the 
courses need to be addressed.   
 
A etter understanding of the importance of 

ning materials for planners o
needs for specific marginalised gr
 



SECTION 3 – PRIORITIES FOR INTERNATION
SKILL DEVELOPMENT 
 
The Self Diagnostic T

AL O

ool asked respondents what priority
rganizations and global planning networks should c

 constr
d from

nder the follow

RGANIZATIONS TO SUPPORT 

 areas international 
oncentrate on to develop o

planning capacity in their country/territory. 
 
Reflecting the unique insight into the priorities and
provided a very wide range of answers was receive
 
However, it is possible to classify responses u

1. 

aints that each respondent 
 this question. 

ing themes: 
Promoting Skills   

2. Information & Ideas Sharing
   

    
3. Acting as a Node/Creating Hubs    
4. Acting as Political Advocate for the 

Profession   
“More opportunities for planners to 

be seconded and or exchange 
grams established that will allow 

n international 

5. Direct Project Involvement   
   

 
The first two areas refer to the acquisition and 
development of skills. 
 
1. Promoting skills 
 
A strong desire for help with development & 
provision of planning skills was seen was seen 
througho

pro
planners to gai

Aus

p
(say

provision

 “Sta

“P

Seminars and
are required for pl
“Interactive planning skills- 

interactive planning skills at local-
regional-national and global level 

must improve.” 
Sri Lanka 

“Regional/Transboundary Planning 
-e.g. city-city linkages, rural-urban 

linkages, sub-highways, etc.” 
Tanzania 

exposure. This will help w
establish the skills required to 

effectively plan and manage the 
global village.” 

alia 

ith 

tr
vent,  “More networking e

rofessional training, soft training 
 movies or TV program etc) that 

advocates better planning.” 
China 

“More training sessions & 
s of manuals, study tours 

and funding” 
Namibia 

“Degree courses on planning” 
Nepal 

rt a planning degree program 
to train new planners” 

Singapore 
lanning practices are required 

from developed countries. 
 awareness programs 

anners” & 

ut the responses.  

ractical application of planning theory and 
ng in relation to planning were 

ften mentioned. Experience exchange abroad 

es was identified in a number of 
ountries. 

upra-national 
kills. 

ires was 
ften fully described within individual answers, 

covering both the practical side 
(management/implementation) and the socially-
oriented side (cultural, interpersonal, mediation) 
of the skill base.  
 

 
P
practical thinki
o
was seen as a useful channel to develop these 
skills. 
 
A need for university planning training 
programm
c
 
Some respondents are looking to the GPN as 
being well-positioned to provide s
s
 
Priority skill areas identified by respondents 
 
The breadth of skills which planning requ
o



Respondents identified a need for both core 
planning skills – ie those t ““knowledge and more intensive use of 

GIS and remote sensing tools for 
 

xico 
ing 

skills, disaster management skills, 
curriculum audit skills” Swaziland 

kills” 
China 

“ability to translate policy and abstract 
ings or graphical 

presentations” 
HK 

analytical and creative 
thinking on a meta-level;” Bulgaria 

raditionally taught in 
lanning schools and newer skills sets that were 

 
nd examples were given of ‘non-core’ areas 

key areas
 
1. ‘Core’

- Te
- Urba
- Tr
 
… and how to apply them more effectively  

Softer planning skills required for more 
ntation: 

- Communication 

- Community Development  

Political science 
- Decision making theory 

l systems 

 to be built into continuing professional 

p planning ”
 Me

“urban design skills, transport plann
listed by the GPN in the paper ‘Reinventing 
Planning’. Many people echoed the comment 
that “planning is about more than just land use”
a
where skill development was mooted, those 
related to the economy were very prominent. 

“integrated spatial design s

 
thinking into drawIn summary respondents identify the following 

 for skill development. 

“Combin tion of a planning skills eg 
chnical skills (GIS, IT) 

n design 
“

op

 “tra

achieve better com
“social communication skills

for the ne

Emphasis on the need for planners to 
think in a wide perspective politically 

socio-economically participation, 
conflict resolution, mediation etc as 

posed to emphasis on land use” 
Malawi 

in planners to speak out” Hungary 
“Skills at creating relationships to 

munities.” USA 
 is the key 

xt generation planners” UK 

ansport Planning  

 
 
2. 

effective impleme

- Responsiveness 
- Innovation/creativity/critical thinking 
- Cultural awareness  

“more business oriented with 
ledge about market dynamics” - Conflict / dispute resolution 

- Advocacy 
 
3. Management Skills: 

- 

know

 “better 

prognosis skills, wide
philosophy, sociology, ps  

bette

M
and wider knowledge in law, 

better analytical and especially 
r knowledge in 

exico 

ychology,  
r computer skills, language skills” - Project Management 

- Financial Management  
- Lega

Bulgaria

Getting to know other urban planning 
 generated good results practices that

“I think 

country
the hi

useful to have an intern

b

U

in ot
Mexico 

that there needs to be better 
sharing and integration of ideas across 

 borders. This is being done at 
ghest levels of the profession 

(e.g. the World Planners Congress), 
but it is not as available for 

professionals at lower levels. It may 
ation

her regions” 

al planning 
organisation that individual planners 

and national planning bodies can 
ecome members of so that ideas and 

information can be shared more 
widely.” 

 
 
There was also some specification of skills that 

eededn
development, such as policies (national and 

ternational strategies), and trends (especially in
demographic and environmental changes). 
 
 
2. Facilitating Information & Ideas Sharing 
 
For many planners, the main area where the 

PN could help sG
o

upport them was the provision 
f information. 

 K



There was a wealth of suggestions regarding
topic areas in which international organisations
could help develop ideas and information 
sources. 
 
Many topics are ‘global issues’ and respondents
indicated their how important it will be for 
planners around the world to debate the impa
of global changes over the next 20 years 

 
 

 

cts 

garding, for instance, climate change,  the post-

ce degradation.  

better understanding about how to plan to reduce 
consumption and make better use of resources 
were rly regarding water 
& scarce / agricultural land.  
 

any respondents affirm that as well as provision 
f information, the GPN could organise 

nal 
level, and also develop understanding of the 
issu ational position. 
- 
- 
- 
- 
- 
- 

Climate change calculations 

Integration of different issues is seen to be 
another priority. Climate change and 
environmental planning dominated many responses. “
growth” were often paired with the “need for balance” and “environmental conside
in development. Concerns about natural resources wer
re l aspects. 

“To give comparable statistical and 
raphical information about crucial 

in different 
geog

indicators of urban structure 
countries and regions.”

an

“Synthetic knowledge of pr

corresponding re
organisation of research on topic

Romania 

effe

USA 
“Knowled

such as the nationwide cha

ag

 Finland 
“historical memory, knowledge of place 

d space, there was already a world 
before the times of cyberspace” 

Germany 
evious 

experience and good practices; 
phrasing principles for defining 

gulations; and 
s of 

regional interest, especially 
prospective.” 

re
oil based economy; population change; 
environmental and natural resour
 
There is a strong consensus about the need for a 

“Quite apart from the core discipline of 
land use, acquisition of a better 

understanding of globalisation and 
international economic trends, 

including global climate change 
issues.” 

Trinidad 
“Elevate the discussion of a need for 

ctive land use management to the 
national and international stage - 

elevating it from only being only a 
"local government" issue.” 

 frequently cited, particula

M
o
information at the international / supra-regio

es by its unique intern
Land Use 
Water 
Energy  
Waste ge of the consequences and 

dynamic nature of climate change, 
nges in 

water availability and its effects on 
riculture versus development.” 

USA 

Rural de-valuation 
Remote areas 

- 
 

Population growth” and “urban 
rations” 

e associated with many other 
a as, particularly socia



SECTION4: CONCLUSION 
 
WHAT OTHER ANALYSIS IS POSSIBLE
 

 FROM TH

riorities currently and in the future 

d the priority plan
ity in the 

ers working thro
s are exa

sible 
lready been identified: 

nagement &  
Implem

E SELF-DIAGNOSTIC TOOL DATA 

P
 
In their self-diagnoses, planners considere
right now and those that will be needed as a prior
overview of the breadth of skills that plann
patterns in priorities are discernible when response
 
Unfortunately full analysis has as yet not been pos

ning skills which are required 
 good future. They offered a

ughout the world require, and 
mined by region.  

however some priority areas have 
a
 

Core planning skills 
Climate Change & 
Sustainability 

Ma
entation Skills People skills  

demography  disaster management decision makin  g communication skills
design environmental management disaster management conflict resolution 
economics peak oil finance consultation skills 
social development  understanding of resources leadership facilitation 
transport planning  monitoring and evaluation mediation 
strategic city planning  problem solving team building 
   project management  partnership building 
   project planning  
   impact assessment  
    economic assessment   
Attitudes and Outlook Technical competency 
creativity drafting 
ethics IT 
flexibility law 
global outlook mapmaking 
interdisciplinary approaches report writing 
keeping up to date   
ways of thinking - interpreting legislation – keeping 
sustainability in mind   

 
 
Q23 & Q25 asked “What new planning skills are most required by the planners who 
already work there?” and “What broad new skill areas will be required by the next 
generation of planners working there?”. 
 
In the same way that is was possible to tease out a lot of detail on the nature of the 
priorities for planning from questions about challenges & opportunities1, it is also possible 
to examine Q23 & Q25 more closely. If there is interest to see such findings the range of 
responses could be illustrate, and for our sample information (e.g. higher priority 
identification for particular countries) could be elicited. 

                                                 
1 http://www.rtpi.org.uk/download/5076/GPN-Capacity-Study-Key-Findings-Report.pdf  


